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At a time of heightened global tension, 
when human rights, freedom of speech, 
peace and the future of the planet 
itself may seem challenged as never 
before, the transformational power of 
education is of critical importance. 

In Learning: The Treasure Within, the 
landmark Report to UNESCO by 
the International Commission on 

Education for the Twenty-�rst Century 
in 1996, Jacques Delors, then 

Chairman of the Commission 
(1992�to�1996), spoke 

of education as �the 
necessary Utopia� 
and �an indispensable 
asset in its attempt 
to attain the ideals of 
peace, freedom and 
social justice.� 

Education was held up as neither 
miracle nor magic, but rather the 
best means to foster a climate where 
humanity would be improved � and 
where the rich potential for learning, 
inherent in every individual, would 
be�tapped. 

Our humanity is confronted with a very 
strange paradox: the world�s population 
has never been better educated, and 
yet, according to the UNESCO Institute 
for Statistics, 263 million children 
and young people are out of school, 
617 million children and adolescents 
worldwide do not meet the minimum 
threshold for literacy and mathematics, 
at least 750 million adults are illiterate, 
and girls remain more likely than boys 
to never set foot in a classroom. Yet 
education is still called upon to address 
inequalities, poverty, terrorism and 
con�ict. It is seen as one of the keys 
to global citizenship and sustainable 
development, two of UNESCO�s �elds 
of action. The Organization is also 
mandated to lead the Education 2030 
global agenda with a special focus on 
ensuring that no one is left behind.

Under the title, �Education: Still 
searching for Utopia?�, the UNESCO 
Courier evaluates the state of global 
education and explores how it responds 
to some of the main challenges we face. 

Education
transforms lives
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Education: 
Still searching for Utopia? 

Nepali children on their way 
home from a makeshift 
school in Sindhupalchok 
district (Nepal), a year after 
the area was devastated 
by�an earthquake in 2015. 
' Minzayar OO / PANOS � REA
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Where and how did your impulse to �ght 
for children�s rights start? 

When I was �ve. The very �rst day of my 
schooling, I saw a boy, around the same 
age as me, sitting outside the school 
and looking at my shoes. He had a shoe-
polishing box in front of him. I was very 
disturbed. My �rst-ever question to the 
teacher was: why was the boy outside 
and not inside the school? The teacher 
said it was very common for poor children 
to have to work. 

One day I asked the boy�s father 
about this and he said his father and 
grandfather had also been shoe-shiners. 
Then he said: �Sir, don�t you know that 
people like you are born to go to school 
and people like us are born to work?� That 
question really stayed with me, but I had 
no answer as a child. 

Interview by Mary de Sousa

Children may have been given the right to education, but now they 
must be educated about their rights. This is the new challenge faced 
by Kailash Satyarthi, winner of the Nobel Peace Prize 2014. He has 
been at the forefront of the �ght against child slavery and labour 
since 1980, when he founded his movement, the Bachpan Bachao 
Andolan (Save the Childhood Movement), which has helped liberate 
more than 85,000 children in India from exploitation � through 
education and rehabilitation. Satyarthi tells the UNESCO Courier 
how�his quest to improve the lives of children began, what he hopes 
for from his new cause to make schools safe, and why he believes 
true liberation starts with education.

September 2017, on the twenty-third 
day of the Bharat Yatra march in Indore 

(Madhya Pradesh, India).

Kailash Satyarthi : 
Fighting for children’s rights,

one step at a time
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I spoke to legal friends, who explained to 
me the problem was that India did not 
have education classed as a human right 
in its Constitution. It was only in 2001 
that a mass campaign led to the 86th 
Amendment to our Constitution, making 
education a human right. 

Your child labour campaign started in 
India, but soon became international. 
How did that happen?

It took two decades before it became 
a global issue. When I founded the 
Bachpan Bachao Andolan (BBA) in 1980 
in India, I discovered that none of the 
United Nations bodies � the International 
Labour Organization (ILO), the United 
Nations Children�s Fund (UNICEF) � or 
the World Bank, had any international 
legal instrument to prevent children 
from being drawn into labour, tra�cking, 
prostitution and other dangerous 
occupations.

I began to look at Pakistan, Nepal and 
Bangladesh, and realized that they 
all had similar situations concerning 
contemporary slavery. In parallel, I started 
to participate in the Human Rights 
Commission in Geneva, Switzerland, and 
decided to work towards an international 
law against child slavery.

I campaigned in Europe and America 
and set up a programme in Germany 
to �ght against child labour. As a result, 
the��rst ILO International Programme on 
the Elimination of Child Labour was born 
in 1992, and then UNICEF and the World 
Bank joined in. 

In 1993, BBA initiated the �rst campaign 
in the form of a march against child 
labour in India. Five years later, 
we�launched the 80,000-kilometre 
Global March Against Child Labour 
across 103�countries, which lasted for 
six�months. 

The crowning achievement of these 
e�orts was undoubtedly the ILO 
Convention 182, concerning the 
Prohibition and Immediate Action for the 
Elimination of the Worst Forms of Child 
Labour. It was unanimously adopted and 
rati�ed by 181 countries. This happened 
in 1999, twenty years after my �rst lea�ets 
were circulated in India.

When I got older, I saved my old 
schoolbooks and collected my pocket 
money to pay the fees for poor children. 
I�trained as an electrical engineer, but the 
feeling that I should do something for 
these children never left me. I left my job 
to become truly involved. 

What would you say were your �rst major 
achievements?

From the very start � when I used to 
write and print thousands of lea�ets 
to be distributed in the market for our 
�rst campaign � I have believed that 
education and liberation are two sides of 
the same coin. When I �rst tried to bring 
the issue of child labour into the public 
domain, there was nothing being done 
about it. India did not have a law against 
child labour till 1986. I fought for six years 
for this law and it is still not perfect, so 
the��ght goes on. 

When I freed children from slavery and 
asked for them to attend school, I was 
humiliated so many times. I was told 
they are dirty, uncared for, we can�t have 
them�here. 
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Ten years ago, you launched another 
march in South Asia, to advocate for a 
regional protocol against forced labour, 
and more recently, in September 2017, the 
Bharat Yatra march to end child sexual 
abuse and tra�cking. What made you 
organize these marches?

Bharat Yatra, a nationwide mobilization 
covering 11,000 kilometres over 36 days, 
was a clarion call to �Make India Safe 
Again for Children�. Child sexual abuse 
is a growing problem worldwide, but in 
India it has become a modern epidemic 
� with young children abused, raped or 
tra�cked on a daily basis. 

A child is sold every two minutes and 
sexually abused every half hour. In most 
cases, the perpetrators are school bus 
drivers, teachers, tutors. While they roam 
free and fearless, the victims keep quiet 
out of feelings of shame.

I realized I had been �ghting all this time 
for every child to be in school, but in fact 
children are not always safe there. 

The �rst thing that has to change is 
the taboo associated with child abuse. 
That requires a mass movement, so 
we used the time-tested strategy 
of marching. Based on our previous 
successful experiences, we have tackled 
the problem of violence against children 
� this time including child marriage 
and exploitation, which remain huge 
obstacles to education.

How successful was this journey and 
what�will happen now that awareness 
has�been raised?

To have 1.4 million people join the 
Bharat Yatra march was unprecedented, 
particularly as the topic of child sexual 
abuse is taboo. Wherever we went, young 
people from the crowd stood up, even 
came to the stage, and spoke for the very 
�rst time about what was happening 
to�them. 

Children may have been given the right 
to education, but now they must be 
educated about the rights they possess. 
We are also pushing for a Safe Schools 
campaign to be promoted by schools, 
universities and colleges across India, 
where the priority will be safety from 
sexual abuse. 

We are now working on a study assessing 
attitudinal and behavioural change and 
knowledge-building as a result of the 
Bharat Yatra campaign, which may be 
shared internationally. We have already 
had requests from other countries to run 
Safe Schools campaigns there. 

I realized I had been 
�ghting all this time 
for�every child 
to be in school, 
but in fact children 
are�not safe there

Marriage of an under-age girl in Kota 
(Rajasthan, India) on 16 May 2010. 
Early�marriage is one of the main 
obstacles to education in India.

During the Bharat Yatra march, you told 
politicians they should go back to school. 
What did you mean?

They pledged to visit the schools they 
had attended, and I told them they 
should go, not as VIPs (Very Important 
Persons), but as ordinary fathers and 
mothers and try to learn more � not 
just about safety, but about the quality 
of education, the general school 
environment, the teachers. Is the school 
child-friendly? Does it have the midday 
meal programme? What is school 
attendance like? So often the education 
sector is aloof and disconnected, and 
corruption can mean that in rural areas, 
teachers don�t turn up and school 
drop‑out rates are high. 

By getting politicians to visit schools, 
many changes can be brought about 
at the same time. I also asked that 
female police o�cers visit schools more 
often, to build the idea of protection. 
The�government has indicated that 
there will be a new bill against human 
tra�cking, including child tra�cking. 
The�bill will also include education 
campaigns and programmes to help 
create awareness on the subject. 
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Kailash Satyarthi (India) was jointly 
awarded the Nobel Peace Prize 2014 
(with Malala Yousafzai), for his �struggle 
against the suppression of children and 
young people and for the right of all 
children to education.� Satyarthi was 
instrumental in the adoption of the ILO 
Convention 182 on the worst forms of 
child labour in 1999. He is also founding 
president of the Global Campaign for 
Education and in this capacity, was 
a civil-society representative in the 
High‑Level Group on Education for All. 

Satyarthi is best known for his mass 
awareness marches, the Global 
March Against Child Labour, across 
103 countries in 1998, the South Asian 
March Against Child Tra�cking in 2007 
and the Bharat Yatra (Safe India for 
Children) march to end child sexual 
abuse and tra�cking, which concluded 
in October 2017. He has also launched 
the 100 Million for 100 Million campaign 
to support children to know their rights.

Indian students holding a meeting.
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You were awarded the Nobel Peace 
Prize in 2014 for your �struggle against 
the suppression of children and young 
people and for the right of all children 
to�education.� Did it change your life?

I always joke that I was handed a 
medal for peace and all my peace was 
taken away! I have received about 
40,000�invitations and would need to 
live another 160 years to attend all these 
events. At the same time, I am very happy 
to be thought of as the ordinary man�s 
Nobel laureate. Being directly connected 
with ordinary people gives me much 
more con�dence in what I am trying 
to�do. 

One downside is that I am not able 
anymore to personally go on child 
labour rescue operations! My face is so 
well‑known that I am recognized even in 
the remotest areas. This means there will 
be a tip-o�, and children are removed 
from the mining area or factory before 
I�get there. In several cases, I have had 
to be more stealthy and return two or 
three times to �nd them. On the positive 
side, I have access to almost all the 
heads of UN agencies, prime ministers, 
presidents, where I can talk directly about 
policy�change. 

You have come a long way from your 
original career as an electrical engineer. 
Have you found a place for those skills 
in�your work?

My training has proved extremely 
useful in that it allows me to think in an 
analytical, rational and structured way. 
I�believe this is why my work against child 
slavery has a rights-based, rather than a 
conventional, charity approach. Structural 
change is much easier to bring about 
when you are familiar with a structural 
approach. 

What changes in children�s lives have you 
witnessed since you became an activist? 

I know that once we free children 
from slavery and child marriages, we 
see a ripple e�ect. Education brings 
empowerment, dignity and identity to 
the most deprived and marginalized 
people, particularly children and 
girls. Once they are educated about 
their rights, and acquire reading and 
writing skills, they gain tremendous 
self‑con�dence. 

I have witnessed girls standing up and 
refusing to be married against their 
will because they know their rights 
and can go to the police or to a non-
governmental organization (NGO). In the 
same way, many boys trapped into slave 
labour, once they know they have rights, 
are able to make contact with someone 
who can help.

You have met thousands of children. 
What have they taught you? 

That it is essential to keep the child alive 
inside oneself. I believe when people 
are genuine and simple and clear in life, 
it�is because they have not forgotten 
the�importance of being childlike. 

What keeps you motivated?

What keeps me motivated? The dreams 
I�can see in children�s eyes. 
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The �rst school I visited in an active 
con�ict zone was set on the side of a hill 
overlooking a plain in Kosovo*, in 1999. 
To get there, we had to drive through 
country lanes past a village, where 
skeletons of houses lined the road � many 
of them with makeshift roofs, and all of 
them with black scorch marks above 
their�windows.

They had been torched by Serbian 
forces in retaliation for the activities of 
the Kosovo Liberation Army, the rebel 
armed group �ghting for an independent 
Kosovo. And in many of them, extended 
families were now living in one blackened 
room, around a stove donated by the 
United Nations Children�s Fund (UNICEF).

At the school, I saw children sitting in thin 
clothes, shivering in freezing classrooms 
with shell-holes in the wall. Many of them 
looked numb from something deeper 
than the freezing winter cold.

by Brendan O�Malley

Every attack must be 
documented and every measure 
taken to ensure education 
continues during periods of 
con�ict. The price paid for 
children losing access to schools 
is too high, writes Brendan 
O�Malley.

When going to school is 

an act of faith

With their families, they had lived in the 
woods for six months to escape earlier 
retribution and, after negotiations, 
had recently been allowed to return to 
their village. The teachers were working 
without any prospect of being paid, to 
keep classes going.

As I interviewed the headteacher, there 
was a loud thud outside and the whole 
building shook. A shell had landed on 
the�other side of the hill.

�They do this every day, just to remind us 
they are here,� the headteacher explained. 
�But we will carry on. The school gives 
us�hope.�

The Santa Barbara Elementary School 
in�the Philippines became a killing 
ground after it was taken over by 

an�armed group during the Zamboanga 
siege of September 2013. 
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* Within the framework of UN Security Council 
Resolution 1244, dated 1999.
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A safe place to be 
In times of con�ict or crisis, being able to 
send children to school o�ers parents and 
communities a semblance of normal life; 
a safe place to leave their children while 
they work; a place where vital services, 
such as vaccinations, can be delivered 
and where vital safety information � 
such as how to avoid landmines � can 
be learned. But above all, it is a means 
to give their children an education that 
will enable them to build a future for 
themselves and for their community 
and�country.

The reverse is also true. When schools 
are destroyed in areas of instability, hope 
is destroyed along with them � fear of 
going to school and indeed, staying in 
the area, can spread. People may �ee for 
their own safety and, with that, all hope of 
an education is gone.

There have been some shocking 
examples of education being targeted 
in recent years. In Chibok, Nigeria, 
in April�2014, Boko Haram militants 
abducted 276�girls from the Chibok 
Government Girls Secondary School, 
more than a hundred of whom have yet 
to be released (as of December 2017, 
according to news agencies Reuters and 
Agence France Presse). 

In October 2016, pro-government 
air strikes on the Kamal Qal�aji school 
complex in the Idlib Governorate, Syria, 
killed three teachers and nineteen 
children, injured sixteen children 
and severely damaged the school, 
the�United�Nations (UN) reported.

In June 2017, militants planted bombs 
around a primary school in Pigkawayan, 
in the Philippines, occupied it and held 
local people hostage in the school. 

Entire generations 
left�behind 
The immediate impact of these attacks 
may be deaths and injuries to students 
and sta�, destruction of facilities, 
closure of schools and universities, 
and�psychological trauma.

If they are ongoing � given that on 
average, con�icts in poor countries 
last for twelve years � attacks, or even 
collateral damage, can lead to long‑term 
disruption, closure, the permanent 
dropout of students and teachers, and 
the prevention of rebuilding. 

Even after a con�ict ends, it can take 
years to rebuild destroyed facilities and 
get the education system back on its 
feet � during which time whole cohorts of 
children are denied an education.

Research by UNESCO shows that half of 
the world�s primary-aged children who 
are out of school, live in con�ict-a�ected 
states, and most never get the chance to 
complete their education, �leaving�behind 
entire generations�.

The latest global study of attacks on 
education, Education under Attack 2014 
� published by the Global Coalition to 
Protect Education from Attack (GCPEA) 
� documented that over four years, from 
2009 to 2012, armed non-state groups, 
state, military and security forces, and 
armed criminal groups had attacked 
thousands of schoolchildren, university 
students, teachers, academics and 
education establishments in at least 
seventy countries worldwide. 

The attacks ranged from the bombing or 
burning down of schools or universities 
to killing, injuring, kidnapping or illegally 
arresting, detaining or torturing students, 
teachers and academics.
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In the six most heavily-a�ected countries 
� Afghanistan, Colombia, Pakistan, 
Somalia, Sudan and Syria � the 2014 
report documented that there were 
�1,000 or more attacks on schools, 
universities, sta� and students or 
1,000�or more students, teachers or 
other education personnel attacked, 
or�education buildings attacked or used 
for military purposes.�

The report also found that schools and 
university facilities were used for military 
purposes in twenty-four of the thirty 
countries pro�led.

The UN has since reported that in 
Nigeria, an estimated 1,500 schools 
have been destroyed since 2011, with at 
least 1,280�casualties among teachers 
and students. According to the GCPEA, 
�in the�worst cases, children have been 
injured and killed and schools damaged 
or destroyed when belligerent forces 
have attacked schools because military 
forces were using them�. 

Schools and universities are targeted for 
di�erent, and often multiple, reasons � 
whether it is to create instability, attack 
the perceived type of education o�ered, 
seize facilities for military use; or in the 
case of higher education, to prevent 
expressions of alternative political views.

Every attack must 
be�documented
The �rst and most crucial step to 
addressing the problem is to develop 
e�ective monitoring to understand what 
is happening, and why.

Prevention measures can range from 
providing protection, such as security 
guards or building a perimeter wall, to 
addressing a motive for attacks, such as 
ensuring equitable access to schools for 
minorities or enabling minorities to learn 
through their own language and study 
their own religion; or hiring teachers 
from the local ethnic community, as has 
happened in Southern Thailand.

The reduction of impact measures 
could include building schools out of 
concrete instead of wood and straw, 
because they would be harder to burn 
down, or providing two points of exit for 
each classroom, so that students have a 
chance to escape if militants or soldiers 
try to enter a classroom to recruit them 
at�gunpoint.

In the case of the military use of 
schools, a key preventive measure is 
persuading states and non-state armed 
groups to agree not to use schools for 
military�purposes.

Deterrence measures include ending 
legal impunity for the attacks and holding 
to account the armed groups and armed 
forces that carry out attacks. 

This includes the listing of parties 
committing grave violations against 
children in con�ict � including attacks on 
schools and recruitment of child soldiers 
� in the UN Secretary General�s annual 
report on such violations to the UN 
Security Council. Those parties listed must 
draw up action plans to address and end 
the violations or face sanctions.

Currently, the GCPEA is leading an 
international campaign to persuade 
countries to sign up to the Safe Schools 
Declaration, which commits countries to 
many of these measures. In December 
2017, the Dominican Republic became 
the seventy-second country (as of 
9�January 2018) to sign the Declaration. 

The Special Representative of the 
Secretary-General for Children and 
Armed Con�ict (CAAC), Virginia Gamba, 
has urged all UN Member States to 
endorse and promote the instrument. The 
Safe Schools Declaration �has made an 
essential contribution towards promoting 
tangible measures to prevent attacks on 
education. We simply cannot a�ord to 
make schools in con�ict zones a military 
target. The price of a child losing his or 
her access to education for years, if not 
decades, is too high to pay,� Gamba said, 
while presenting the CAAC Report at the 
UN General Assembly, in October 2017.

Brendan O�Malley (United Kingdom), 
a journalist and consultant, has worked 
with several international organizations 
on issues related to attacks on education, 
and higher education for refugees and 
crisis-a�ected communities. He is the 
author of Education under Attack (2007, 
UNESCO) and Education under Attack 
(2010, UNESCO). He was lead researcher 
of Education under Attack 2014 (GCPEA). 
O�Malley was editor and co-writer 
of the Education Cluster�s Protecting 
Education in Countries A�ected by Con�ict 
series (2012). 

Diptych by Nigerian artist, 
Rahima�Gambo, from the multimedia 

project, Education is Forbidden, 
re�ecting on students returning to 

their schools which were attacked by 
Boko Haram militants in Nigeria. The 
panel on the left shows Rukkaya and 
Hadiza in their school playground in 
the north-eastern city of Maiduguri 

in�2016, recalling the times when they 
had to hide their school uniforms in 

plastic bags to avoid being targeted by 
insurgents. The panel on the right shows 
drawings from a Nigerian schoolbook.

When schools�are 
destroyed in 
areas of instability, 
hope�is�destroyed 
along�with�them 
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Dalia Al-Najjar has crammed a great deal 
into her short life. At 22, the Palestinian 
refugee has already lived through three 
wars and has spent every spare moment 
between siege and cease�re studying, 
volunteering, working, blogging, on 
the daily struggle to live in Gaza � and 
planning how to change the future. 

I chose to be

optimistic
Dalia Al-Najjar 

Dalia Al-Najjar, 
Goodwill Ambassador for 

Children of Peace. by Mary de Sousa

A child of war dedicates herself to peace

I was so angry, 
I�felt like I�wanted 
to blow up the 
whole world, 
but I�didn�t. 
I decided 
I�wouldn�t be 
pushed to 
become evil. 
I�would choose 
peace.

A good deal of her energy goes into 
her role as Goodwill Ambassador for 
Children of Peace, a non-partisan 
children�s charity dedicated to building 
trust, friendship and reconciliation 
between Israeli and Palestinian children, 
aged 4 to 17, and their communities.�
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Dalia says she is fuelled by anger and 
hope, but also that she draws heavily on 
a family culture that values education. 
She has consciously used learning as a 
means to realize her dreams, the greatest 
of which is to �nd solutions to violence 
and hatred. �My family has always made 
me aware that education is hugely 
important,� she said. 

Dalia experienced her �rst siege when 
she was just 12, followed by two major 
con�icts. �I was in ninth grade when the 
�rst war started, and everything fell apart. 
I didn�t understand: why were people 
killing each other? I thought it would last 
only a few weeks,� she said. 

She continued to study throughout, 
�nally graduating with a Bachelor�s 
degree in Business Administration from 
the Islamic University of Gaza, her life 
reduced to the intermittent bursts of 
electricity in the city. �In those days I 
never went to school without watching 
the news �rst, and everything depended 
on the power schedule. So I woke up 
when there was electricity, or studied by 
candlelight, which destroyed my eyes. I 
would often �ght with my brother and 
sister to get the candle.�

�Wars and Peace�, from the 
Cartooning for Peace international 

network of editorial cartoonists, 
supported�by�UNESCO. 

The 2014 war proved a turning point for 
Dalia. �After the war, my ideas became 
much clearer. I didn�t want anybody else 
to have to live like this. I chose to be 
optimistic, because if not, I don�t live. Not 
living wasn�t a choice for me,� she said. 

Dalia was invited on a short scholarship 
to the United States, and began a blog 
and YouTube show. She is also a member 
of the World Youth Alliance, a New York-
based international coalition, which 
works with young people worldwide to 
build a culture that nurtures and supports 
the dignity of the person � through 
advocacy, education and culture.

But it is Dalia�s work as a Goodwill 
Ambassador for Children of Peace that 
has changed her most profoundly.  
�It is easy to stay on your own side and 
demonize the other. Now I have Israeli 
friends and we realize we have been 
given di�erent narratives, and we have to 
�nd our way through that together, using 
critical thinking,� she explained.  
�Being on one side of a con�ict makes 
it much easier to dehumanize someone 
than to accept that there is trauma 
on�both sides.� 

Now studying for her Master�s degree 
in Human Resources in Sakarya, Turkey, 
Dalia has an exciting new project. She 
attended the Young Sustainable Impact 
(YSI) conference in Oslo in 2017, as an 
�earthpreneur� (someone who uses 
entrepreneurship to work towards a 
sustainable planet), where she was 
tasked with proposing a startup that 
addressed one of the Sustainable 
Development Goals. 

When she learned that more people die 
as a result of waterborne diseases than 
from con�ict, she co-founded Xyla Water 
Filtration Technologies. The company 
aims to commercialize a �lter made from 
plant tissue that costs less than $10 and 
can provide clean water for a family of 
seven for a year.

And she has another goal. �I want to be 
prime minister,� she said, matter-of-factly. 
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A team of four trained educators run ten 
programmes a year, devised for children, 
families and older students. Any school 
or individual can sign up for hour-long 
training sessions and other activities 
including talks and �lms, all covering 
topics at the core of the history of the 
Nobel Peace Prize � such as con�ict 
resolution and human rights.

De�ning peace 
is not easy 
Our �rst task with the children is to 
explore the concept of peace. Everyone 
knows they want peace, but it is not that 
simple to talk about or teach. When we 
start to de�ne it, most students say at �rst 
that peace is the absence of war. 

But is that enough? We challenge them 
to think further. Can peace be something 
more than the absence of war, and if so, 
what is it? And what destroys peace? 

by Toril Rokseth

Peace is more than the absence 
of war. That�s the crucial start 
of the learning curve for young 
people. The Nobel Peace Center 
in Oslo, o�cial showcase for 
the Nobel Peace Prize, runs its 
own education programme, 
teaching peace. More than 
10,000�children aged between 
6 and 19�visit the Center 
each�year.

Every year, thousands of schoolchildren 
walk through the doors of a converted 
railway station overlooking the harbour 
in the heart of Oslo, Norway�s capital, in 
search of one elusive thing � peace. 

An initiative of Geir Lundestad, former 
director of the Norwegian Nobel Institute, 
the Nobel Peace Center serves as a 
museum about the Nobel Peace Prize. 
An independent foundation, �nanced 
through a combination of private 
donations and government grants, its 
mission is to promote interest in, and 
knowledge of, the Nobel Peace Prize and 
tell the story of Alfred Nobel and the 
Peace Prize laureates. 

Through its events, the Center aims to 
foster re�ection and engagement on 
topics related to war, peace and con�ict 
resolution. Since it opened in 2005, it 
has welcomed over 1.6 million visitors 
to its more than sixty permanent and 
temporary exhibitions � including 
twelve about the Peace Prize, and 
exhibitions about the laureates and 
other world�leaders.

Alongside that work, the Center runs an 
education programme aimed at opening 
young minds to the concept of peace, 
how it is de�ned and cultivated. More 
than 10,000 children aged between 6�and 
19 from Norway, Europe and further 
a�eld, visit the Center each year. 

Can peacebe taught?

The�obvious answers are war and con�ict, 
but peace can also be destroyed by 
poverty, racism, environmental disasters, 
or the absence of democracy and human 
rights. We start to pose harder questions. 
If racism destroys peace, should we not 
oppose it? If poverty destroys peace, 
should we not work to eradicate it? If the 
absence of human rights destroys peace, 
should we not work to ensure human 
rights for everyone? 

We also ask the students about their 
views on what promotes peace. This 
enables us to more fully explore topics 
such as human rights, how countries 
and groups can work together, and 
respect between people. The purpose of 
these questions is to provoke them into 
understanding that peace is a positive 
rather than a negative. 

At the Center, we believe the goal of our 
work is for students to acquire knowledge 
and values that can be transformed into 
actions that bene�t them personally, and 
their communities. To nurture conscious, 
tolerant, empathetic citizens, the 
foundation must be democracy, human 
rights and con�ict resolution.

Juan Manuel Santos, President of 
Colombia and Nobel Peace Prize 2016 

laureate, at the Nobel�Peace Center 
in�December 2016.
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Starting with 
the basics
�Democracy has to be born anew every 
generation, and education is its midwife,� 
wrote John Dewey in�The School and 
Society. The American philosopher, 
psychologist and educational reformer 
(1859-1952) believed in teaching children 
through problem-solving rather than by 
learning facts by rote. We try to use the 
same approach. 

When we talk about human rights, we 
start with basics, like asking students 
if they feel they are heard when they 
express opinions. From this, it is a small 
step to talking about others who have 
not been allowed to talk freely � like 
Nobel laureates Nelson Mandela and 
the German paci�st Carl von Ossietzky, 
for example. We then discuss the 
responsibility that follows from basic 
human rights.

We adapt our methods to the age and 
ability of our students. We know, for 
example, that role-play works very well 
when the youngest students are being 
taught the importance of children�s rights. 
We challenge older students to take a 
stand in di�cult cases based on true-life 
dilemmas. Above all, we try to ensure that 
the sessions are relevant and help build 
critical thinking. 

Drawing on personal 
experiences 
A directed discussion with open‑ended 
questions can strengthen the students� 
empathetic abilities. What is racism? 
What happens inside a person 
repeatedly exposed to racism? What 
are the consequences of racism? In 
group discussions, students learn how 
to articulate their opinions and expand 
their theoretical vocabulary. We draw on 
their personal experiences to reinforce 
the universal aspect of human rights 
and create a safe framework for them to 
share, and to try out standpoints with 
each�other. 

Our programmes also make use of 
our archive and the laureates� work, as 
powerful concrete examples of actions 
for peace. This may include the Austrian 
novelist and paci�st Bertha von Suttner 
(the �rst woman to be solely awarded 
the Nobel Peace Prize in 1905), for her 
persistent e�orts in the international 
peace movement; American activist 
Martin Luther King, Jr.�s (awarded in 1964) 
use of non-violent methods to further the 
Civil Rights movement, or Iranian human 
rights lawyer Shirin Ebadi�s (awarded 
in 2003) audacious work to achieve 
universal human rights.

To follow up, we�highly recommend that 
teachers take the conversation started 
at the Center back to the classroom. We 
provide follow-up tasks on our website, 
to support�practice and knowledge-
deepening activities. We often receive 
very positive feedback from teachers 
about the way in which the visit has 
stimulated thought and debate among 
their students.

Toril�Rokseth (Norway) is Director of 
Education at the Nobel Peace Center, 
where she leads a team of 
four educators. 

The Nobel Field, designed by American 
artist, David Small, is often called 

the�heart of the Nobel Peace Center.
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�Brain drain is particularly acute in 
sub‑Saharan Africa,� says the World 
Economic Outlook (October 2016), 
a�report published by the International 
Monetary Fund (IMF). �The migration of 
young and educated workers takes a large 
toll on a region whose human capital 
is already scarce. The concentration of 
migrants among those who are educated 
is higher than in other developing 
economies. The migration of highly-skilled 
workers entails a high social cost, as is 
evidenced by the departure of doctors 
and nurses from Malawi and Zimbabwe, 
which may mean welfare losses beyond 
those that are purely economic.� 

This situation is not new. The African brain 
drain had already started in the 1980s.

Temporary migration 
in the 1960s
In the 1960s, the higher education 
policies of newly independent African 
states re�ected a need for them to train 
their own elites. For some, students 
would be trained abroad, mostly in 
the former colonizing countries and 
the Soviet Union. They received state 
scholarships and were expected to 
return home to contribute to their 
country�s development. Cameroon, for 
example, required that all students with 
scholarships sign a ten-year pledge. 
Meanwhile, countries in the former 
Soviet bloc demanded that African 
students leave as soon as they had 
�nished their studies. They were also 
encouraged to leave the host countries 
due to other factors � such as di�culties 
in �nding employment, jobs reserved for 
nationals, discrimination or downgraded 
appointments. At the same time, newly 
independent states o�ered attractive job 
prospects for their graduates � reviving 
their enthusiasm for independence 
and using laudatory slogans like 
�Your�Country Needs You!� to make 
them�feel�wanted. 

by Luc NgwØ 

In October 2016, a report by 
the International Monetary 
Fund (IMF) forecast that 
�migrants [from sub-Saharan 
Africa] in OECD (Organisation 
for Economic Cooperation and 
Development) countries could 
increase from about 7�million 
in 2013 to about 34�million 
by 2050,� adding that �the 
migration of young and 
educated workers takes a large 
toll on a region whose human 
capital is already scarce.� 
This decades-long 
haemorrhaging of the 
continent cannot suddenly be 
stopped. African universities 
have to include time spent 
studying abroad as an integral 
part of their courses, while 
encouraging short-term 
migration that allows these 
well-educated citizens to 
return to their home countries.

 African brain
 drain:

is there an alternative?

In the two decades after independence, 
the African brain drain followed the logic 
of a wider migration movement. Its main 
feature was that it was temporary � at 
least in its intention. 

In the 1980s, this post-independence 
euphoria gave way to disenchantment 
in most African countries. Promises of 
an escape from poverty were not kept. 
In a series of successive self-imposed 
�slimming diets�, the state apparatus 
drastically cut back on public-sector 
recruitment. The ideal of a project for 
the common good began to fade, and a 
feeling of futility set in. Getting a diploma 
no longer had the same meaning, while 
�employability� became the watchword 
for educational policy, in Africa and 
elsewhere. Students increasingly turned 
towards courses that enabled them to 
acquire skills that were �saleable� in the 
world job market. 

Migration for life
Countries in the North were not 
unhappy about the migration of skills 
out of countries in the South, though. 
They competed for new talent while 
facing problems in renewing their own 
workforces. Forecasts of an ageing 
population and certain policies limiting 
the number of student places, like the 
numerus clausus for medical students 
in France, forced these countries to 
increasingly turn to foreign labour. They 
adopted selective immigration policies 
in an e�ort to match the skill sets of 
migrants to the needs of their economies. 
Faced with a dearth of doctors, France 
welcomed those from abroad, while 
Germany attracted foreigners with the 
skills their industries needed.



Wide angle

The UNESCO Courier � January-March 2018   |   19  

African countries 
have�entered globalization 
through the backdoor

The health professions, computing, 
�nance and technology, in particular, led 
the way for greater international mobility. 
In this sense, globalization gradually 
opened up national job markets, while 
encouraging greater standardization in 
curricula and diplomas worldwide. 

But, while African countries entered this 
globalization through the backdoor, 
in that they did not always have a 
say in it, the same was not true for 
individuals. They sometimes bene�ted 
through personal educational projects, 
professional prospects and other 
possibilities (consumption, travel, etc.) 
on o�er to them. However, while these 
opportunities may have matched 
personal development goals, they 
did not necessarily correspond to the 
development goals, orientations and 
priorities of some African countries. 

Be that as it may, the internal policies of 
African countries are among the factors 
that � alongside the demographic 
trends of countries of the North, and 
globalization � transformed African 
migration from being temporary to being 
permanent. This was migration with no 
real prospect or intention of returning, 
and which was not due, as we have just 
seen, to economic factors alone (jobs, 
salaries, working conditions) or policies 
(persecution, insecurity). It was migration 
as a prospect for life.

Brain power 
in�the�diaspora
Today, African countries seem to �nd 
it impossible to stop the brain drain. 
Repatriation strategies at any price are 
proving to be ine�ective, so long as 
governments do not attack the root 
causes of emigration.  

�I decided to leave my country because, 
at the time, I thought that there was 

no future for us there, and that life 
would be better here, in Europe. When 
I�ve �nished my studies, I want to look 

for a job in my home country, while 
keeping a base here, in Italy. That 

way, if I don�t �nd work at home, I�can 
always stay here and try to make it,� 

says Thertys Schemele, an African 
student interviewed by Congolese 

photographer Bourges Naboutawo.

And that priority is not given to retaining 
brains that are �eeing. 

One alternative � if not a solution � would 
be to use the brain power in the diaspora 
to teach courses in African universities. 
Such a circulation of skills would open 
new prospects for African countries at 
a�time of inescapable globalization. 

For several years now, university and 
scienti�c networks have been set up 
between home countries and countries 
with an African diaspora. There is, for 
example, the University of the Mountains 
in Cameroon, which has formed an 
alliance with the Dijon University Hospital 
and the Paris 13 University in France � 
and with the University of Udine and the 
Centro Cardiologico Monzino in Milan, 
both in Italy. 
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Similar mutually bene�cial practices 
between host country and country of 
origin operate in the academic world, 
especially in the United States and 
Canada, and to a lesser extent, in the 
United Kingdom and France. African 
universities with links to higher education 
and research institutions in these 
countries are piloting a programme of 
cooperation with their country of origin, 
supported by these overseas institutions. 
In 2010, Mahmood Mamdani, who was 
director of the Institute for African Studies 
at Columbia University, New York (from 
1999 to 2004), created the Makerere 
Institute of Social Research at the 
Makerere University in Uganda. In 2016, 
Ousmane Kane, who holds the Chair 
of Contemporary Islamic Religion and 
Society at the Harvard Divinity School in 
the US, started an academic exchange 
programme for students from Senegal, 
his country of birth. There is a long list 
of African researchers and academics 
who are helping to regenerate higher 
education and research in their countries 
of origin, through teaching and research 
programmes and co-publication projects. 

The integration of the African diaspora 
in the global skills market o�ers them 
some assurance that they will remain 
competitive, instead of experiencing the 
sclerosis they su�er if they stay in their 
country of origin � because of the poor 
working conditions and an environment 
that does not favour professional success. 
This is particularly the case for lecturers, 
researchers, health personnel, and more 
recently, the so-called cutting-edge 
professions like Information Technology 
(IT), telecommunications, �nance and 
biotechnology.

As the IMF report points out, African 
diaspora networks �can also provide 
rigorous professional development 
and leadership training programmes. 
Combining their skills, contacts, and 
know-how with their insight into 
global opportunities and local customs, 
diaspora networks of emigrants may help 
strengthen the home-country business 
environment, raise e�ciency, and expand 
into new markets.�

When we make the e�ort to transform 
the brain drain into brain circulation, 
it can pave the way for new forms of 
cooperation, new modes of development 
for African countries and new forms of 
in�uence that can draw strength from 
international socialization.

Luc NgwØ is a Cameroonian researcher 
and freelance consultant. The author of 
a series of studies on higher education, 
he has taught at the University of Douala 
(Cameroon), and at universities in 
Nanterre and Avignon (France).

�African students in Europe �nd it 
hard to return to their home country 

once they have �nished their studies,� 
says Loveline Nguetsa. But not her. 
She�wants to go back to Cameroon 

when she has her degree in electronics 
and a Master�s in automation. 

Despite the problems of employment, 
insecurity, education, and health, 

which drive young people to leave the 
continent, �you always feel better at 

home,� she explains to the Congolese 
photographer Bourges Naboutawo. 

She is convinced that, with real political 
will, these problems can be solved.

Morocco is involving its diaspora 
through national programmes such as 
the International Forum of Moroccan 
Competencies Abroad, which supports 
national research and technology 
initiatives. In 2009, the National Centre 
for Scienti�c and Technical Research 
(CNRST) in Rabat signed memoranda of 
understanding with a number of bodies 
abroad, notably the Association of 
Moroccan Computer Scientists in France 
(AIMAF) and the Moroccan-German Skills 
Network (DMK) in Germany.

Health is an area that would bene�t from 
this kind of cooperation. Cameroonian 
pharmacists who have settled in Belgium 
have joined forces with the University of 
Douala to o�er introductory courses in 
pharmacy. Since 2010, the Association 
of Cameroonian Physicians in Belgium 
(MedCamBel) has been organizing 
professional conferences and public 
information, prevention and awareness-
raising campaigns for Cameroonians. 

Circular migration 
� a�new trend
In parallel, certain countries in the North 
are encouraging �circular mobility�, or 
short-term migration, which enables 
foreigners to work and to specialize 
in their vocations for a few years, 
before returning to their country 
of origin. This�circular migration is 
supported by the Expert Council of 
German Foundations on Integration 
and Migration, the German Agency for 
International Cooperation (GIZ), under its 
Triple Win programme, and Germany�s 
Federal Employment�Agency. 

Circular migration bene�ts both the 
country of origin as well as the host 
country, through the transfer of skills 
and knowledge. And we shouldn�t forget 
the subjects of all of these initiatives � 
who are learning by working, who form 
professional links that might prove useful, 
and who can earn a better living during 
their stay abroad, which they can then 
invest in the economy of their countries 
of origin someday. 
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Faced with these concerns about the 
contemporary world, one would imagine 
that the humanities � with one of its 
central missions being precisely to provide 
the keys to interpret the world in which 
we live � would have assumed a more 
prominent role. But, with the possible 
exception of sociology, the humanities 
have remained largely in the background 
in current debates and are slowly 
disappearing from university�curricula. 
The place traditionally reserved for the 
humanities is clearly diminishing, just 
about everywhere in the world, but 
particularly in developed countries. 

by Jean Winand

Technological and scienti�c 
advances have changed the 
way we relate to the world. The 
role of the humanities has been 
ousted by an economics-centric 
approach. In this context, 
universities are confronted 
with a dilemma: should they 
be producing technicians who 
are intrinsically productive, or 
more generalist graduates who 
are able to re�ect on the future 
of societies? Economic realism 
cannot be the sole response to 
today�s challenges. �

Among the phenomena that characterize 
the early twenty-�rst century, the most 
signi�cant must be the disappearance of 
the landmarks that society uses to �nd 
its bearings, and the increasing di�culty 
that individuals have in visualizing an 
optimistic future for themselves � a 
feeling exacerbated by following a daily 
spectacle of wars and mass migrations. 

To this can be added our questions 
about the nature of the living world � 
the maintenance of our ecosystems, 
the workings of our democratic and 
individual freedoms, the role of the 
State, relationships between States 
and multinational corporations � that 
are able to mobilize enormous means 
to control the gathering, distribution 
and preservation of knowledge 
and information, as well as their 
transformation and exploitation.  
The isolationism of some rich countries, 
the rise of populism and the dramatic 
reinforcement of integralist movements, 
leads us to believe that power is 
progressively being seized by those 
who believe in quick and easy � if not 
simplistic � solutions. 

Universities 
and the “democracy of the gullible” 

On�the one hand, their scope is shrinking 
� the messages they convey have ceased 
to be relevant for technical disciplines. 
At�the same time, the resources allocated 
to the humanities, for both teaching and 
research, are at a constant low level.

The causes contributing to this situation 
are too numerous to be detailed here. 
I will restrict myself to the role of the 
political authorities.

Do politicians see how important 
it is to�train people who can think 
about�things with a critical mind? 
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What priorities 
for�policy? 
In a world where full employment is no 
longer a certainty, the almost isometric 
correspondence between training and 
a�trade that can lead to employment has 
become a real obsession. It now seems 
preferable to train graduates who are 
immediately ready for speci�c tasks, 
rather than o�er them a more general 
degree. For example, in June 2015, the 
Japanese government announced its 
intention to drastically reduce, if not 
abolish, departments of humanities, 
social sciences, philosophy and the 
arts, in�the universities it controls. 
The Japanese Prime Minister stated 
at the time, that rather than backing 
more academic research, which is very 
theoretical, it was preferable to provide 
more practical courses, which would 
better anticipate the needs of society. 

But can universities content themselves 
with training specialized technicians 
who remain ignorant of anything outside 
the limited area of their discipline? 
It�has come to the point where we 
have to ask ourselves if politicians, who 
are responsible for setting strategic 
objectives, see the need to train people 
who can think more generally, with a 
critical mind. In some countries, the 
answer is clearly no. In many others it 
is not, or is no longer seen as a priority 
� sometimes even by the university 
establishment itself, now obsessed with 
questions of pro�tability.

In a world where it is becoming harder 
to �nd a philosophical and moral 
compass, universities still enjoy a good 
measure of trust with the public. But, 
in order to maintain and reinforce this 
trust, they have to continue to set a 
good example. Scientists are not always 
immune to certain criticisms of their 
intellectual�integrity. 

So science has become suspect in the 
eyes of a growing proportion of the 
population. The presentation of what is 
called �alternative facts� is an interesting 
case in point. This is probably not the 
place for a lengthy exposition of the 
various sceptical views � which are 
sometimes held at the highest levels of 
government � on the reality of climate 
change, or arguments � as if they were 
two equivalent opinions � about the 
theory of the evolution of species and 
creationism. In this changing context, 
universities can be strongholds of 
freedom. This depends, of course, 
to a large extent on the institutions 
themselves, but governments need to 
guarantee su�cient resources to ensure 
their real autonomy.

The role of 
the�humanities
In an ideal university, the humanities 
would have a central role to play. And 
yet they are not taken seriously today. 
Too often the survival of these disciplines 
depends on an instrumentalization that 
is almost forced. For example, we can 
easily agree that a philosophical insight 
is necessary on ethical issues in the life 
sciences, but we don�t see the use of 
supporting research on Kant [Immanuel 
Kant (1724-1804), German philosopher] 
medieval philosophy or phenomenology. 

For many scientists, research in the 
human sciences is not real science. The 
lack of understanding stems particularly 
from the fact that the natural sciences 
impose their epistemological paradigm 
� or at least their research practices � on 
science as a whole. 
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As the preserve of the humanities is 
�rst and foremost that of meaning, 
it�inevitably follows that there will be a 
certain relativity in their �ndings. 

Also, no one thinks of criticizing 
the�technical elite, respected for their 
contributions to economic wealth, 
our�physical well-being and our material 
comfort. The same is not true of the 
intellectual elites, whose mission is also 
to be disruptive, by the questions they 
pose to society, by the critical position 
they take vis-à-vis the authorities, or the 
way they decode the meaning � always 
the meaning � that is hidden, disguised 
or obscured under the continuous 
�ow of information, in which we are 
all�submerged. 

But it is precisely the humanities � which 
do not think in terms of binary categories 
� that are able to provide the tools we 
need to understand the complex world 
around us. By default, what will gradually, 
and perhaps irreversibly, emerge, is the 
�democracy of the gullible�, to borrow 
a term from the French sociologist, 
GØrald�Bronner.

The warning signs of 
obscurantism
Confronted with the colossal challenges 
posed by the evolution of the 
contemporary world, by the extraordinary 
technological developments that 
profoundly question our models of 
society, the only possible response 
cannot lie solely in a search for economic 
well-being � even if there obviously 
have to be basic minimum standards, 
especially in the least developed 
countries. But sticking to that principle 
would at best be a �g leaf, used to 
conceal more complex and essential 
realities. The only adequate response lies 
in the comprehension of the intelligence 
of the world in which we live. �

This understanding depends on culture, 
a profound culture, not � or in any case, 
not only � a culture of entertainment. 
It demands a culture nurtured by the 
breadth of history; a multilingual culture, 
a culture which is concerned with its 
origins, which researches them, tries to 
deepen our understanding of them, and 
thus tries to understand its own present 
and envisage its future. A culture, then, 
that is fully informed, and which can 
only be so through the irreplaceable 
contribution of the humanities.

In order to understand the position 
of humans in the universe, along with 
their history and culture, in more than a 
super�cial manner, we need to acquire 
methods that can sometimes be very 
exacting. Yet the ignorance of these 
things, along with the disdain or even 
contempt for those who defend them, 
have always been the harbingers of 
authoritarianism and obscurantism.

The excuse of leaders who would follow 
a path based solely on economic realism 
is, at best, stamped with the seal of 
ignorance. At worst, it is the trace of a 
desire to subjugate people by brutalizing 
them. This is what I was referring to when 
I spoke of a major democratic challenge 
in the way we conceive the status and the 
role of the humanities in our societies.

Jean Winand (Belgium) is a professor at 
the University of LiŁge, and an expert in 
the languages and literature of ancient 
Egypt. He was Dean of the Faculty of 
Philosophy and Letters between 2010 
and 2017, and elected a member of the 
Royal Academy of Belgium in 2017. He 
co-chaired the International Programme 
Committee of the World Conference on 
the Humanities held in August 2017 in 
LiŁge, in partnership with UNESCO.

A collection of antique globes at a shop 
in downtown Vienna, Austria, 2011. Part 
of German photographer Frank Herfort�s 

Interiors-Public series. 

The excuse of leaders 
who�follow a path based 
solely on economic 
realism is marked with 
ignorance, or a desire to 
subjugate�people
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The�same�idea was captured in the 
inclusion of education as one of the rights 
in the Universal Declaration of Human 
Rights adopted in 1948, and in the 
Preamble to UNESCO�s Constitution.

The inclusion of that right in the 
Declaration sparked one of the 
most remarkable silent revolutions 
experienced by humanity. Global access 
to basic education increased from under 
50% in 1948 to over 85% today, and the 
percentage of the population who could 
read, increased from 36% to 85% in the 
same period (Global Rise of Education, 
2017). That this increase in access to 
education took place while the world 
population grew from 2.5 billion to 7.3 
billion, makes it all the more remarkable. 

Over the last decade, I have been 
working to understand how best to 
support the development of education 
systems to educate students as global 
citizens. The education process that 
leads to global competency must be 
supported by a high-quality curriculum 
and sustained by e�ective teacher 
preparation and leadership. With a 
number of collaborators, I developed 
two comprehensive school curricula, 
from kindergarten up to, and including, 
high school. We continue to collaborate 
with a network of schools around the 
world, developing instructional resources 
to further advance e�ective global 
citizenship education.

A road map to

change the world

by ​Fernando​ ​M.​ ​Reimers 

It is imperative to equip the next 
generation with an education 
that will help them understand, 
care about and address the 
global risks we all face. Only then 
can we live in peace with one 
another, and with the planet 
we inhabit, argues education 
expert Fernando Reimers. He has 
created two innovative Global 
Citizenship Education curricula 
at Harvard University to help 
students become global citizens. 

What is education but the construction of 
opportunities for people to develop the 
skills and mindsets that help them live in 
ways that advance worthy goals? 

This idea dates back at least to the 
sixteenth-century pedagogue, Jan 
Comenius, who argued, in his Didactica 
Magna, that we should educate all, 
so we could have peace in the world. 

Cultivating 
a positive mindset
The �rst curriculum, published in the 
book, Empowering Global Citizens (2016), 
was designed in 2011 and 2012 to be 
taught in a six- to eight-hour a week 
course from kindergarten to high school. 
It was initially developed to be taught 
at Avenues: The World School, a global 
network of independent schools which 
was establishing its �rst campus, in 
New�York, at the time. 

We developed a competency framework 
which included ethics, knowledge, social 
competencies, self-knowledge and 
mindsets, aligned to the development 
of capacities that would help students 
develop a global consciousness � while 
cultivating their motivation and skill to 
address global challenges.

Central to the conception of global 
competency was the notion of 
empowerment, cultivating a mindset that 
each individual can make a di�erence, 
can take the initiative and act in 
leadership roles.

We used a project-based learning 
approach, o�ering opportunities for 
students to develop their own interests 
and passions; it involved parents and 
community members as well.

Artwork produced during a workshop by 
the Create Peace Project, which involves 

students across the globe exchanging 
messages of peace. 
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Instead of just engaging with content 
knowledge, students are engaged in 
creating a product that demonstrates 
deep understanding � whether it 
be a puppet show (kindergarten), a 
business plan (third grade) or a social 
enterprise (eighth grade). For example, 
in third grade, students study global 
interdependence through creating a 
project in chocolate manufacturing and 
the creation of a marketing campaign 
that touches on global food chains, the 
ethics of free trade and child labour.

As this �rst curriculum was published 
and widely shared, it became clear 
that a simpler version was necessary to 
facilitate wide-scale adoption. Feedback 
from those who adopted the curriculum 
paved the way for a more e�ective and 
accessible approach.

Understanding 
globalization
The second curriculum, Empowering 
Students to Improve the World in Sixty 
Lessons (2017), o�ers three tools with that 
aim � a protocol to design and adapt a 
global citizenship curriculum; a protocol 
to design a school-wide strategy for global 
education; and an actual curriculum 
prototype, developed following the 
process presented in the book. 

Adopting and developing such a 
curriculum is within the reach of a wide 
range of schools, with varying levels of 
resources and support. Having a concrete 
prototype makes it possible to obtain 
feedback. It requires teaching only �ve 
lessons in each grade � yet it is a rigorous 
and robust sequence, with a clear set of 
learning outcomes. 

This second curriculum is aligned to 
a map of global competencies that 
characterize a high-school graduate 
who understands globalization and 
appreciates the opportunities it 
o�ers for people to collaborate on 
improving their communities. These 
competencies map onto the Sustainable 
Development�Goals. 

Leading powerful 
learning
As part of the Global Education 
Innovation Initiative (an international 
collaborative research-policy practice 
group) I lead at Harvard University, I 
am now working with a number of 
schools and networks of schools around 
the world, learning together how to 
implement intentional global citizenship 
curricula. The original two curricula 
have been translated and adapted into 
Chinese, Portuguese and Spanish. 

We are learning that establishing 
conditions that sustain high-quality 
global citizenship education at scale 
requires collective leadership, and 
coordinated e�orts � across a range of 
organizations in the public and private 
sectors over an extended period of time 
� that sustain the capacity of educators to 
lead powerful learning. 

Similarly, creating opportunities for 
education leaders to share what they 
have learned with others can accelerate 
the process of intentional cultivation 
of leadership, a crucial step in making 
education systems relevant to the twenty-
�rst century, as discussed in One Student 
at a Time. Leading the Global Education 
Movement (2017).

There is solid evidence that intentional 
high-quality curricula and e�ective 
pedagogies can empower students to 
become active global citizens. Education 
is indeed a most powerful avenue to help 
students improve the world. The task to 
educate each of the 1.2 billion learners as 
global citizens has never been more urgent. 

Fernando M. Reimers (Venezuela) is the 
Ford Foundation Professor of the Practice 
in International Education and Director of 
the Global Education Innovation Initiative 
and of the International Education Policy 
Program at Harvard University. An expert 
in the �eld of international education, he 
is interested in advancing understanding 
of the ways schools can empower 
students to participate civically and 
economically, and to help achieve the 
Sustainable Development Goals. 

A classroom in the Erika Mann 
Elementary School in Berlin (Germany), 

designed by architect Susanne Hofmann, 
renovated and transformed into a place 

that is perfect for learning to live together.
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Radio in
pictures:

a detour via Bamako

Text: Katerina Markelova

Photos: Marco Dormino / 
MINUSMA

To celebrate radio in pictures 
� this was the challenge 
successfully undertaken 
by Marco Dormino. The 
photographer, who has worked 
with the United Nations for over 
a decade, specializes in recording 
emergency situations � notably 
in Central America and Mali.

To celebrate its obvious success, 
MINUSMA has decided that World Radio 
Day (13 February) is the ideal occasion to 
pay homage, not only to Mikado FM, but 
to radio in general. Radio has become 
the �main tool for disseminating culture 
and political opinions in Mali,� Dormino 
explains. �It plays a key role in the daily 
lives of Malians.� 

And here is our youthful 41-year-old 
Italian, combing the maze of streets 
in Bamako in search of radio stations! 
A di�cult task, as their premises are 
often not in the best locations. �Some 
neighbourhoods in Bamako aren�t even 
marked on the map. It�s easy to get lost. 
In�general, I only had a rough idea of 
where I was supposed to be going.� 

In a week, he discovered several radio 
stations in the city � not all, but many of 
which are the most listened to in Mali � 
Kledu, Benkan, Guintan, Jekafo, Chaîne 2, 
LibertØ.

Dormino, who joined the United Nations 
Multidimensional Integrated Stabilization 
Mission in Mali (MINUSMA) in 2013, was 
in Bamako when its Mikado FM radio was 
launched in June 2015. This �Peace Radio� 
is broadcast over a vast area in northern 
Mali � home to the independence-
seeking Azawad community, among 
others. Its aim is to provide the public 
with accurate and reliable information 
on all aspects of the peace process in 
Mali and to thus help establish peace and 
national reconciliation. Its name, Mikado, 
was taken from the eponymous game, 
and refers to the power of a people that 
is united. 

Broadcasting in French and Bambara, 
and in other local languages (Fula, 
Songhai, Arabic and Tamasheq) for some 
specialized programmes, Mikado FM is 
rapidly gaining the trust of people in the 
country�s north � becoming the most 
widespread means of communication in 
the Gao region. 

Radio Benkan
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Dormano says he always received a warm 
welcome, was given complete freedom 
of movement and had the full support 
of the sta�. �I met some very professional 
journalists, who were very well-organized 
and very committed � whether they were 
working for a large public station like Radio 
Chaîne 2, or a small private radio,� he said. 
�They all seemed to be passionate and were 
there because they really wanted to be.� 

By doing this assignment, Dormino 
wanted to get a real feeling for the way 
local people think. This is something he 
always tries to do, wherever he is. �Radio 
is about people�s opinions, their feelings 
and their voices. It is people who bring 
radio to life,� he says. 

 In terms of reception � in regions of the 
world where the absence of transport 
infrastructure makes it impossible to 
distribute print media, and where the 
electricity power supply for television 
broadcasting is at best intermittent 
� a�small battery-operated transistor 
radio is all that is needed to access news 
and�information. 

In an e�ort to promote access to 
information via radio, UNESCO, in 2011, 
proclaimed that World Radio Day would 
be celebrated on February 13 every year. 
The date is symbolic, as this was the day on 
which United Nations Radio was created, in 
1946. This UNESCO resolution was adopted 
by the UN General Assembly in 2013. 

Radio is in fact the media that is closest to 
the people. According to UNESCO, radio 
still reaches more people than any other 
media. In Africa, eighty per cent to ninety 
per cent of homes have a working radio 
set. In 2016, more people worldwide 
listened to radio than watched television 
or used smartphones. One does not have 
to be able to read to listen to radio, and 
it can reach very small communities by 
broadcasting in their language. 

Radio continues to be one of the 
cheapest means of communication. 
From�the broadcasting point of view, 
a�small 40-Watt FM radio station can be 
set up for under $5,000.
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Radio Jekafo

Mikado FM

Radio Chaîne 2
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Radio LibertØ

Radio Chaîne 2
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Radio Kledu

Radio Guintan
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Zeinab Badawi in Harare, 
Zimbabwe, during the shooting 
of the BBC�s History of Africa 
series. She is talking to sculptor 
Alan Adam, whose work was 
used in the series to illustrate 
iron-working techniques 
that helped shape ancient 
African�civilization. 
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Our guest

Your nine-part series on the History of 
Africa has been broadcast on BBC World 
News TV in July and August 2017. What 
inspired you to do it?

Africa has a long, rich and complex 
history. Yet that history is neglected and 
overlooked, and what we are presented 
with often projects a distorted and 
partial picture. This has always troubled 
me. When I discovered, several years 
ago, the General History of Africa (GHA) 
published by UNESCO, I was delighted. 
Thousands and thousands of pages on 
Africa�s history from the beginning of 
time to the modern era, written mainly 
by African scholars. And yet I�d only 
vaguely heard of it.

The thought struck me that surely 
the General History of Africa is one of 
UNESCO�s best-kept secrets! This was 
the starting point of the project.

I have been in the media for more than 
twenty-�ve years and I have done all 
sorts of things, but I can honestly say 
� hand on my heart � that this project 
is by far the most exciting, the most 
interesting and the most valuable 
project I have ever been involved in.

It is a legacy project and a unique 
project, because never before in the 
history of broadcasting, have we had 
a systematic look from prehistory 
to the modern era of Africa�s history 
� told, I�hope, in a compelling way � 
particularly targeting young people and 
particularly targeting Africans. I really 
hope that after they see this, they will 
have a very clear idea of how wonderful 
their continent is, regardless of which 
part of it they come�from.

How do you plan to make the series 
accessible to as many people as 
possible? Is it available on the web? 

The series will be made available to all 
African and Caribbean state television 
stations and in Brazil � hopefully in 
several languages � as soon as we have 
managed to translate and put subtitles 
on the episodes. There is a big cost 
implication to doing this and it will also 
take time. The series is not available on 
the web, but it may be in future. It�will 
be shown again in 2018, on BBC World 
TV. We are also exploring other options 
for its dissemination.

General History of Africa is an 
academic publication. How did you 
make it appealing for a wide, general 
audience? 

I am a television personality. I have been 
in television for a long time, and I am 
very keen to make sure that this series 
is grounded in proper scholarship. 
Which it is, but it also has to be visually 
enticing. So it is not an illustrated 
lecture. I am very keen on making sure 
that young people watch it. It is no use 
making programmes which tick the 
right boxes if nobody watches them.

I tried to make it fun and accessible and 
visually very colourful. For example, 
if I am talking about the trans-Sahara 
trade, I�ll �nd a camel market, I�ll jump 
on the camel, I�ll fall o� the camel � yes, 
I did! And I�m not very proud of that� 
when I think that my great-grandfather 
was a camel trader.

The key thing that I am very sure about 
is that this project is the history of the 
African people � and not about stones 
and bones and monuments. 

My hyphenated
identity

is an advantage
Zeinab Badawi

Interview by Jasmina �opova 

The British-Sudanese television 
personality � who transformed 
UNESCO�s General History of 
Africa into a nine-part series for 
the BBC, making this treasure-
trove accessible to thousands 
� terms it her �most valuable 
project� yet. This broadcasting 
project is unique because it 
systematically explores Africa�s 
history from prehistoric times 
to the modern era � speci�cally 
targeting young people and 
Africans. Besides elaborating 
on what it took to make this 
ground-breaking series, Badawi 
also discusses the continuing 
gender hierarchies in the media, 
and the di�culties professional 
women encounter when aiming 
for a work-life balance.
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Audrey Azoulay also stressed on 
UNESCO’s special role in orchestrating 
international cooperation and bringing 
together the normative and operative 
as e�ectively as possible. �This supposes 
that we continue thinking, nurturing 
the crucial link with intellectual circles, 
especially in all scienti�c areas, that 
continuously probe the complexities 
of the current era,� she said. One of the 
major enterprises of our century in 
which UNESCO should play a leading 
role, as it cuts across each of the pillars 
of its mandate is, according to the 
Director-General, �the reconciliation 
between the unprecedented digital 
and scienti�c revolution that we are 
living and the humanist values that 
we�uphold.�

Based on UNESCO’s clear skills to 
provide for the 2030 Agenda and the 
Paris Agreement on Climate Change, 
she stressed the need for more alliances 
with other stakeholders: United Nations 
agencies, Member States, regional 
organizations, cities and civil societies.

Convinced that none of the major 
challenges facing the world today can 
be met by any one country on its own, 
without relying on the fundamental 
pillars of science, education and culture, 
the Director-General believes that 
UNESCO must participate fully in a 
world order based on multilateralism 
and humanist values: �UNESCO�s 
promise and what we owe to the world 
is to work in this multilateral framework 
by acting on the root causes of our 
collective destiny,� she said.

In the face of the multiple challenges 
that we all share, a world without 
collective intelligence would be 
powerless, according to Audrey 
Azoulay, who describes UNESCO as 
�collective intelligence in action.�

UNESCO: collective 
intelligence  in action

Audrey Azoulay
Audrey Azoulay (France) 
was appointed to the post of 
Director-General of UNESCO 
on 10th November 2017. 
The�former French Minister of 
Culture and Communication 
is the 11th Director-General 
of the Organization and the 
second woman to occupy 
this position. With a long-
standing commitment to the 
universal values of peace, she 
is determined to maintain this 
commitment as the head of 
UNESCO: �a modern UNESCO,� 
which will contribute to shaping 
�the world of tomorrow�.

Audrey Azoulay at the investiture 
ceremony on 13 November 2017.
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�My ambition is that UNESCO plays a 
major role in giving a human face to 
globalization,� Audrey Azoulay said, 
on 13�November 2017, during her 
installation as Director-General of 
the Organization. She considers that 
UNESCO is a standard-setter that helps 
society advance � as an expert agency 
contributing to the dissemination of 
knowledge to the greatest number of 
people, and as an intellectual forum for 
the world of tomorrow.

The world of tomorrow needs unity, she 
believes. And to rebuild this unity, it is 
necessary to rely on the universal values 
of peace through education, culture, 
science, and freedom, and to ensure that 
our action is rooted in the long term. 
�By virtue of its missions, its voice and its 
action, UNESCO is in direct contact with 
the future of humanity in the long term,� 
she noted. �This mandate is exercised 
with a key priority given to Africa and 
women. To Africa, in the conviction that 
it is the continent that crystallizes the 
challenges and solutions of our common 
future.� And to women and girls, so 
they may �restore their rightful place as 
agents of their own destiny and a force 
of progress in our societies.�
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And the L�OrØal Foundation puts its 
skills and know-how behind this great 
cause to support women researchers 
through every stage of their career � 
bringing them into the public eye and 
emphasizing the importance of a better 
representation of women in scienti�c 
vocations if we are to solve the great 
challenges of our time.

Why is it important to promote women 
scientists?

The world has never been so 
changeable and uncertain. We are 
undergoing a veritable technological, 
social and environmental revolution, 
and are being confronted with 
challenges we have never faced before. 
How could we deprive ourselves of the 
scienti�c skills of half the world�s talent? 
How could we shape an inclusive world 
without women? We need to make use 
of all the talent available � obviously 
including women�� if we are to address 
the challenges and the extraordinary 
complexity of our times. Yet, women 
continue to be under-represented in 
the world of science, where the glass 
ceiling remains a sad reality. 

Only about 30 per cent of researchers 
are women and three per cent of 
Nobel prizes in the sciences have been 
awarded to women since the prizes 
were established � none in 2017. At 
L�OrØal, both in our company and in our 
Foundation, it is impossible to imagine 
a world without the contribution of 
women.

How can the L�OrØal-UNESCO For 
Women in Science programme further 
the cause of women scientists?�

For the past twenty years, the L�OrØal-
UNESCO For Women in Science 
programme has been using the 
recognition and promotion of women 
in science to demonstrate by example 
that they have a full role to play in 
scienti�c institutions. 

This is particularly important. The 
promotion of women who serve as 
role models for others is fundamental 
to encouraging and supporting young 
women in scienti�c careers.

But when we look at the �gures, it 
is obvious that this is not enough. 
Over the past ten years, the share of 
women in research has, it is true, risen 
by about twelve per cent. Women 
are increasingly following a career 
in science and represent about half 
of those enrolled in the �rst years of 
university. But they are still largely 
excluded from higher positions � only 
eleven per cent of senior academic 
posts are held by women, according 
to the UNESCO Science Report: Towards 
2030, published in 2015. 

Even if there is no doubt that our 
programme has helped to raise 
awareness and mobilized the scienti�c 
community, we obviously have to go 
even further. We have to work with the 
entire ecosystem � in other words, with 
the institutions and public authorities, 
as well as with men. One of the great 
merits of the L�OrØal-UNESCO For 
Women in Science programme is that it 
is far from being only a women�s cause 
being fought by women. It also allows 
women to help shape an inclusive world 
� a prerequisite for fair and balanced 
societies for all, able to respond to the 
challenges of today�s�world.

A twenty-year partnership
Three questions for Jean-Paul Agon

This year is the twentieth anniversary 
of the L�OrØal-UNESCO�For Women 
in Science programme. How would 
you de�ne the partnership between 
L�OrØal�and UNESCO?

L�OrØal�s partnership with UNESCO is 
unique. In 1998, when we launched the 
L�OrØal-UNESCO For Women in Science 
programme, our ambition was to 
promote women scientists by launching 
a prize for scienti�c excellence that 
is reserved for talented women. In 
order to do this, we were looking for 
a partner that shares this ambitious 
vision of a science � and a society � 
which is more inclusive. Partnering with 
UNESCO became an obvious choice, 
as we share the same humanist and 
universal values. After twenty years 
of collaboration, our programme has 
expanded to a magni�cent scale. Not 
only do we award an annual prize to 
�ve eminent women scientists, each 
representing one of the �ve continents, 
but we also give awards to young 
researchers in 115 countries. 

Through these initiatives, in twenty 
years we have jointly supported over 
2,700 women. UNESCO is a valued 
partner for making the programme 
truly international. 

Jean-Paul Agon, Chairman and 
Chief�Executive O�cer of L�OrØal.
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When did you �rst get interested 
in�science?

I was always curious. I wanted to know 
how the world functions. Among my 
early experiments is one that I performed 
at age 5 � it ended with an accident. 
I�wanted to measure the height from 
the��oor to the ceiling in our home. 
At�the�time, we were living in Jerusalem 
in a four-room apartment shared by three 
families � we were very poor. I went on 
the balcony, I piled up furniture, a table, 
chairs, but still didn�t reach the ceiling. 
I tried to climb on top, but fell into the 
backyard instead and broke my arm. 
Fortunately, I continued to be curious, 
and my scienti�c ambition survived. 

The challenge
of science

is like climbing Mount Everest
Ada E. Yonath 

Interview by Cathy Nolan

Israeli crystallographer Ada E. Yonath, a 2008 laureate of the L�Oreal-
UNESCO For Women in Science Awards, went on to win the Nobel 
Prize in Chemistry in 2009 for her pioneering discoveries on the 
structure and function of ribosomes, the protein synthesizers in cells. 
Her research has also been key to understanding how antibiotics 
work. In this informal interview, Yonath talks about her life and 
elaborates on two of her favourite topics � conveying the joy of 
science to young people, and encouraging drug companies to 
develop new and better antibiotics. 

With this article, the UNESCO Courier marks the International Day of Women and Girls 
in Science, on 11 February.

Professor Ada E. Yonath 
with dishes used for crystallization 

experiments.
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I am convinced that non-violence is the 
most e�ective way to combat tyranny 
and �nd a way out of complex con�icts. 
It is always possible to resort to it. But 
that demands faith, courage and the 
capacity for self-sacri�ce. In the end, 
change is achieved at a lower cost, and 
its e�ects are more powerful and more 
e�ective. Those who choose violence to 
change things do not always get what 
they want.

For me, non-violence is the common 
denominator of all my actions. I have 
adopted it in what I say, in what I do 
and in my strategies. I never shy away 
from it and I don�t see any alternative. 

What does non-violence mean to you? 
And what is the likely impact of non-
violent civil resistance in countries 
experiencing complex con�icts?

Political violence is the recourse to 
force to achieve political or religious 
objectives and to change the beliefs, 
opinions or behaviour of people in the 
public sphere. There is another type 
of political violence � that is certainly 
hard to condemn, but which I do not 
recommend � it is the use of force as a 
means of resistance to an occupier. 

Non-violence
is the common denominator

of all my actions
Tawakkol Karman

Interview by Anissa Barrak 
and�Chen Xiaorong

Without justice, peace will 
always remain fragile � a kind 
of temporary truce, a rest for 
the warrior � which will only 
be followed by something 
more terrible, says Tawakkol 
Karman. The Yemeni feminist, 
journalist and human rights 
activist � one of the winners 
of the Nobel Peace Prize 2011 
� participated in celebrations 
for the International Day of 
Non-Violence at UNESCO on 
2�October 2017.

With this article, the UNESCO Courier 
marks International Women�s Day, 
on�8�March. 

Portrait of Tawakkol Karman 2017, 
from the Hands of Peace exhibition 

by�SØverine Desmarest.
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Nüshu literally means �women�s writing� 
in Chinese. Today it is the world�s only 
script designed and used exclusively by 
women. It was developed among the 
rural women of the Xiao River valley, in 
the Jiangyong county of China�s Hunan 
province, where there is a mixture of 
Han�culture and Yao folkways.

Nüshu characters are a rhomboid variant 
derived from square Chinese characters, 
adapted to the local dialect (Chengguan 
Tuhua). The characters are formed 
with dots and three kinds of strokes 
� horizontals, virgules and arcs. These 
elongated letters are written with very 
�ne and thread-like lines.

The earliest known artefact in the Nüshu 
script is a bronze coin discovered in 
Nanjing, the capital of Jiangsu province. 

It�was minted during the Taiping 
Heavenly Kingdom, a rebel kingdom 
in China from 1851 to 1864, which 
introduced important social reforms and 
adopted � to a certain extent � several 
policies regarding gender equality. 
The�eight characters etched in Nüshu 
on the coin mean �all the women in the 
world are members of the same family�.

A culture of sunshine 
Nüshu was taught mainly by mothers 
to their daughters and practised for 
fun among sisters and friends. It was 
used by women in a feudal society who 
lacked access to education in reading 
and�writing. 

Nüshu: from tears to sunshine

by Chen Xiaorong

Nüshu is considered to be the 
world�s only writing system that 
is created and used exclusively 
by women. Originating in 
China�s Jiangyong county 
in the nineteenth century, 
it gave rise, over time, to a 
traditional female culture, 
which is endangered today. 
The�country�s local and 
national�authorities are 
working to�revive it. 

He Jingua, writing the phrase 
�mysterious scripts through the ages� 

in�Nüshu characters.
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Beginning in 2007, the European 
Investment Bank (EIB) and the World 
Bank began issuing �green� bonds 
(also known as �climate� bonds) as a 
loan mechanism to show the use of 
proceeds applied to environment-
positive projects. Though the terms 
are often used interchangeably, in 
the case of climate bonds, the use of 
proceeds were further re�ned to apply 
to climate change mitigation and/
or adaptation projects. The standing 
of these institutions inspired market 
con�dence, while a handful of other 
donor and multilateral institutions 
followed their�lead.

However, as an investment category, 
green and climate bonds remained 
relatively niche markets, with limited 
impact until about 2013, when issuances 
tripled to around $10 billion, after 
commercial �nance and corporate 
institutions began promoting the 
market. These trends continued and 
expanded to $86.1 billion in 2016, 
surpassing $100 billion in 2017.

As a source of climate �nance, this 
total is on par with the Paris Climate 
Agreement�s (within the United Nations 
Framework Convention on Climate 
Change (UNFCCC), and which came into 
force on 4 November 2016) call to reach 
$100 billion worth of climate �nance by 
2020. In China alone, green and climate 
bonds have crossed $36.2 billion in 2016.

How green are green 
bonds?
While the market pool has grown rapidly, 
some investors have expressed concern 
that the credibility of these new bonds 
as environmental investments may be 
questionable with the new categories 
of issues. How green are green bonds, 
and could the exposure of ine�ective 
investments cause a collapse or systemic 
risk within the market category? 

Climate scientists predict global 
warming of 4�6 °C by the end of the 
century. At the same time, the world 
is entering an age of unprecedented 
urbanization and related infrastructure 
development. To ensure sustainable 
development, this infrastructure needs 
to be both low-carbon and resilient to 
climate change, without compromising 
the kind of economic growth needed to 
improve the livelihoods and well-being 
of the world�s most vulnerable citizens. 

Ensuring that the infrastructure built is 
low-carbon raises the annual investment 
needs by three per cent to four per 
cent, to $6.2 trillion, according to the 
Global Commission on the Economy 
and Climate�s 2016 New Climate 
Economy Report. Climate adaptation 
needs add another signi�cant amount 
of investment, estimated at $280 billion 
to $500 billion per annum by 2050, 
even for a 2 °C scenario (United Nations 
Environment Programme (UNEP)�s 2016 
Adaptation Finance Gap Report).

Traditional sources of capital for 
infrastructure investment such as 
governments and commercial banks, are 
insu�cient to meet capital requirement 
needs to 2030. Institutional investors, 
particularly pension and sovereign 
wealth funds, are increasingly being 
considered viable actors to �ll these 
�nancing gaps. 

Green bonds, which provide an 
opportunity to mobilize capital for 
green, or environmentally sustainable, 
investments, have emerged as 
key �nancing instruments for the 
application of nature-based solutions 
(NBS). Globally, the green and climate 
bond market is only about a decade old.

Financing natural resilience: 

a new wave
by John H. Matthews, Lily Dai and�Anna Creed

The 2018 edition of the World Water Development Report focuses 
on nature-based solutions for water. The issuance of water bonds 
is a relatively new phenomenon in this �eld, attracting private 
investment towards a sustainable future for natural resources, 
especially water. A new set of global scoring criteria for these bonds 
could help transform the �nancial markets and boost investment 
in�nature-based solutions. 

The United Nations World Water 
Development Report (WWDR), 
released annually on World Water 
Day (22 March) and published by 
UNESCO�s World Water Assessment 
Programme (WWAP) � in close 
collaboration with members and 
partners of UN-Water � is the UN�s 
�agship report that focuses on 
di�erent strategic water issues 
each�year. 
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Anti-Semitism is not a contemporary 
phenomenon. It is a centuries-old evil. 
Since the capture of Jerusalem by Titus 
in 70 AD, since the dispersal of the Jews, 
mainly throughout the Mediterranean 
basin, when they were sold as slaves in 
such large numbers that market prices (to 
use a modern economic term) plummeted 
in the Roman Empire � the condition 
of the Jews for two millennia, especially 
in Europe, has never ceased to involve 
exclusion, su�ering, and persecution. Since 
that distant Roman period, I would say 
we know of three forms of anti‑Semitism, 
which sometimes merge.

From religious to 
nationalist and racial 
anti-Semitism
The �rst form of anti-Semitism is 
religious. Since Constantine�s Edict of 
Milan recognizing Christianity as an 
o�cial religion in 313, anti-Semitism has 
always nourished itself on the hatred 
of the �Jewish deicide�, those who killed 
Jesus Christ. Throughout the periods of 
persecution and massacres, the possibility 
was sometimes � though not always � 
o�ered to Jews to escape death or exile 
by forced conversion, even if they became 
Jews again when times were less cruel. 

The long, culturally rich history of the 
Marranos, particularly in the Iberian 
states, is an illustration of this.

With the birth of modern nations, 
anti‑Semitism became essentially 
nationalist. The Jews, even when they 
were natives of the countries in which 
they lived, were always foreigners who 
were suspect. The�fact that the Jews had 
quite naturally assumed responsibilities, 
despite the ostracism in�icted on them, 
and that they held eminent positions in 
political, economic and �nancial spheres, 
made them, at the slightest national 
crisis, potential traitors � always in the 
service of a mythical �international Jewish 
conspiracy� imagined by the anti-Semites.

This was particularly the case in France. 
I do not need to recall the signi�cance 
of the Dreyfus a�air (a political scandal 
and notable example of a miscarriage 
of justice, 1894 to 1906) in this respect. 
Because if we had been looking at things 
with lucidity for a moment, there was no 
reason why Alfred Dreyfus � a wealthy 
Alsatian Jew who hated Germany and 
wanted, �rst of all, to serve France � 
should be a traitor.

by Robert Badinter

Over the course of history, anti-
Semitism has continued to raise 
its ugly head. It �rst emerged 
under religious pretexts in the 
Middle Ages, then appeared 
as nationalism from the 
nineteenth century onwards, 
before assuming a scienti�c 
claim in Nazi ideology. Since the 
end of the Second World War, it 
has reappeared, in the guise of 
anti-Zionism. History urges us 
to be vigilant. Robert Badinter 
draws lessons from it that 
are rich with meaning � and 
warnings.

With this article, the UNESCO Courier 
contributes to the commemoration 
of the International Holocaust 
Remembrance Day on 27 January.

From Le Journal d’Anne Frank 
(The�Journal of Anne Frank), a comic 

book written by Antoine Ozanam and 
illustrated by Nadji Scelsi, 

(Editions�Soleil, 2016).

Anti-Semitism:
Learning the lessons of history
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The Courier �rst appeared in three 
language editions: English, French, and 
Spanish. That was steadily increased 
over the years, until, by 1988, thirty-�ve 
di�erent language editions were being 
published � plus four di�erent language 
editions in Braille.

In 1949, 40,000 copies of the magazine 
were produced; this �gure rose to 
500,000�by the beginning of the 1980s. 
It was estimated that each copy would 
be read by more than four people, which 
meant the Courier had a readership 
of over two million. You could buy 
it�at newsagents; you could take out 
a subscription, or you could �nd it 
in�libraries.

The Courier was never well-known in the 
United Kingdom or the United States. 
But if you ask people � especially those 
in their 50s, brought up elsewhere � it�s 
astonishing how many of them will say: 
�Yes, I remember the Courier. We used to 
get it�, or even, �That�s where I �rst learned 
about anthropology�. I myself have heard 
statements like that from people as far 
a�eld as Indonesia, India, Pakistan, Ghana, 
Brazil, and Jamaica.

The UNESCO Courier is 70!
An inspiring read

by Alan Tormaid Campbell

Since its inception in 1948, the impact of this iconic magazine has 
been far-reaching, enthralling readers across the globe. Covering a 
vast array of topics, its contributors have included the biggest names 
in their �elds. UNESCO�s actions against racism have been on the top 
of the agenda since the beginning � the Courier has always provided 
a powerful platform for debate and discussion of this dangerous and 
widespread prejudice that continues to blight our world. 

The UNESCO Courier, July-August 1950. 

Wide global horizons
The Courier was founded by the 
remarkable Sandy Ko�er. The purpose 
of the magazine was to have � to use his 
famous phrase � �A window open on the 
world�, through which readers could look 
out onto �the wide global horizons�. 

Ko�er, an American, graduated from 
the City College of New York, and was 
studying at the Sorbonne in Paris when 
his plans were cut short by the Second 
World War. Joining the Psychological 
Warfare Branch of the American army, 
Ko�er�s war experience included 
landing with the troops of Operation 
Torch when the Allies invaded Vichy-
French North Africa in November 1942. 
There he started radio broadcasts in 
Rabat (Morocco) and Algiers (Algeria), 
before becoming a Voice of America 
correspondent � a job he held 
throughout the Italian campaign of 
1944-1945. 

UNESCO came into being in the mid-
1940s. Remembering the horrors of the 
Second World War, the preamble to the 
Constitution of UNESCO includes a phrase 
that is both haunting and inspiring: �Since 
wars begin in the minds of men, it is in 
the minds of men that the defences of 
peace must be constructed�.

Richard Hoggart, a British academic 
who was Assistant Director-General at 
UNESCO (1971 to 1975), wrote: �The 
extraordinary assertions within UNESCO�s 
Constitution � that governments will 
collectively promote the objective pursuit 
of knowledge and its free circulation � are 
redolent of their time. The world had just 
come through a terrible and protracted 
war� The impulse [�] that people 
should understand each other better 
through improved education and all 
forms of cultural and scienti�c exchanges, 
the passionate emphasis on truth, 
justice, peace and the importance of the 
individual � these impulses were almost 
irresistible�. (Hoggart, R. 1978, An Idea and 
Its Servants: UNESCO from Within. London, 
Chatto and Windus, pp.27-29.) And 
UNESCO aimed very high to achieve�these. 

UNESCO had a bulletin for o�cial 
announcements and reports from its 
inception, but in 1948 it was decided 
to create the UNESCO Courier, a popular 
monthly journal to keep the public 
informed about UNESCO�s ideals 
and�activities. 
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With this article, the UNESCO Courier joins the celebration of the International Day for� 
the Elimination of Racial Discrimination, on 21 March.
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